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Our Vision 
 

St Mary's CE (Aided) Primary School is a 'Christ-centred school with a child-centred curriculum' where 
wisdom and love guide and influence learning and teaching for our whole community. We treasure each 
child and enable them to flourish, using their God-given potential and establishing a secure foundation for 
them to thrive in a rapidly changing world. 
 
 

Intent 
 

At St. Mary’s, we are committed to the creation of an environment where exemplary behaviour is at the 
heart of productive learning. Everyone is expected to maintain the highest standards of personal conduct, 
to accept responsibility for their behaviour and encourage others to do the same. Together we strive to 
establish and embed an environment that allows pupils to learn effectively which can only take place when 
each child feels secure, successful and happy.  

 
 
We live by our mission statement of ‘A Christ-centred school with a child-centred curriculum’. 
With this vision in mind, we aim to make and keep St Mary’s a safe place, where children can 
learn and play without being afraid or worried. We are concerned with helping children to 
develop socially acceptable attitudes, self-discipline and self-confidence, as well as an 
acceptance of responsibility for their own actions.  
 
 

 
 
 
 
 

 
 

 
 
 
 
 
 
Overall, research evidence makes it clear that reducing challenging behaviour in schools can have a direct 
and lasting effect on pupils’ learning. Thus, we believe that good behaviour is a pre-requisite for learning, 
and that disruptive behaviour also distracts other pupils and negatively impacts on their learning. Working 
together as a committed team, we acknowledge that pupils cannot benefit from a lesson if they are not 
present in the classroom, engaged in the lesson, and behaving appropriately for learning.  
 
 
Psychologist Abraham Maslow states that human motivation is based on people seeking fulfilment and 
change through personal growth. Self-actualized people are those who are fulfilled and doing all they are 
capable of. Rather than reducing behaviour to a response in the environment, Maslow (1970) adopts a 
holistic approach to education and learning by looking at the complete physical, emotional, social, and 
intellectual qualities of an individual and how they impact on learning. 

https://www.simplypsychology.org/operant-conditioning.html
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In order for any individual to be in the right mind-set to learn, we recognise that first, their basic needs must 
be met, as supported by Maslow’s research in the development of the Hierarchy of Needs. As a school 
community, we must foster an environment where needs lower down in the hierarchy are satisfied so that 
each child can attend to needs higher up. 
 
 

 
 
 

This policy helps us to maintain a consistent approach to promote, develop and embed good behaviours for 
each child’s journey in learning and later on in life. Acceptable standards of behaviour and work depend on 
the example of each person; we are all role models. Everybody working in the school must commit 
themselves to making any changes necessary to ensure high standards of behaviour. Therefore, it is vital 
that the children see all adults in school acting in accordance with the principles of this policy. 
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Implementation 
 

 

‘A school culture will exist whether effort is invested in it or 

not. Our whole school community are the conscious architects 

of our school culture.’ 
 
 
The following sections outline procedures, routines and actions that all stakeholders must undertake in order 
to establish and maintain a positive behaviour culture at St. Mary’s CofE (Aided) Primary School. 
 
 

How do we achieve a good behaviour culture? 
 

Creating a positive behaviour culture is about designing social norms that one would want to see reproduced 
throughout the school community. Considering ‘What would I like all the students to do, routinely?’, ‘What 
do I want them to believe about themselves, their achievements, each other, the school?’ 
 

 

 

 

 

 

 

 

 

 

 

These expectations and routines must be communicated to, and practiced by, staff and students until they 
become automatic. This then frees up time and allows all stakeholders the mental effort and energy towards 
learning and personal development. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

The foundations of good behaviour are based on the positive 
reinforcement of good behaviour. 
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Rules 
 
Embedding a positive behaviour culture requires the establishment of an orderly community through a 
proactive rather than reactive approach. This is achieved by modelling and embedding our values by living 
out a specific set of rules with the children – ‘Our Golden Rules’. These are displayed in each classroom. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
 
 
 
 
 
 
 

A whole-school approach 
 

The reliability of the school system is the key factor in its success. The absence of consistency is the 

predominant factor in the failure of a school behaviour policy to support good behaviour and sustain 

progress in learning.  

 

 

If an individual exhibits negative behaviours or attitudes, we are all responsible for addressing these actions. 

Where consequences are not publicly and consistently applied, students and staff are encouraged to assume 

that the school does not mind.  Worse, there is a possibility that this member, as well as other peers, will 

explore greater misbehaviours.  

 

 
 

 

1 We will  always listen and try to understand people’s 

differences.  
We are polite and helpful and honest with each other and only say and do kind things. We listen 

to each other and look at the person talking to us. We work hard and let others do their work. 

We put our hands up to ask or answer questions so everyone gets a fair chance. We only use 

people’s proper names. 

2 We will  move sensibly and quietly around our school.  
We walk on the left in corridors when necessary. We will hold doors open for people. We move 

around the school quietly and sensibly. 

3 We will  keep our hands, feet and possessions to ourselves.  
We will keep our hands and feet to ourselves and not hurt other people around us.  

4 We will  look after the school and always take care of it.  

5 We will  sort out our problems by working them through 

with each other or an adult.  
We will ask an adult to help if we are upset 

6 We will  talk kindly to everyone.  
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Relationships 
 
Building positive relationships is at the heart of effective behaviour management and underpins the ethos 
of our school. A strong relationship connects us to our students, our staff and parents, and without that 
connection our ability to influence and lead our pupils is diminished.  
 
 
Expectations and discussions around behaviour are to be expressed in positive, constructive, age-
appropriate terms, and discussed with the children using restorative questions to conduct restorative 
conversations (explained in Restorative Approach to Behaviour below). 
 
 

Restorative Approach to Behaviour 
 

A philosophical shift away from the traditional, punitive approach to wrongdoing, the restorative perspective 

views misbehaviour as an offense against relationships. This approach in schools helps develop a healthier 

learning environment, where children and young people take responsibility over their own behaviour and 

learning. The minds of those in a restorative school are focused on strengthening and repairing relationships, 

are inquisitive about what needs to happen and avoid attributing blame (Thorsborne & Blood, 2013). 

 

 

This approach maintains a focus on accountability of actions with a specific emphasis on empathy and 

repairing of harm. To that end, restorative approaches seek to address underlying issues of misbehaviour 

and reintegrate wrongdoers back into the school and classroom community. 

 

 

 

Traditional/ Punitive Approach Restorative Approach 

What rule was broken? 
Who has been hurt/what relationship was 
damaged? 

Who broke the rule? 
What are the needs of those harmed and what 
parties have a stake? 

What do they deserve/how will they be punished? 
What stakeholders will be involved and what 
process will put things right again? 

  

 

Restorative practices are a framework and set of practices used for the prevention of rule breaking and as 

an intervention after a rule is broken. They can be informally infused in classrooms or formally and 

systematically implemented school wide.  
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Restorative Language 
 

Part of developing a restorative culture in our school means making sure our pupils have the vocabulary they 

need to express themselves. Sometimes, when children don’t know how to express themselves, they 

communicate their needs through behaviour that they have learnt will get them noticed.  

 

 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

If we give the children the language they need to express themselves, negative or disruptive behaviours may 

reduce. Taking opportunities across the curriculum, frequently and regularly, to facilitate discussions and 

allow students to take part in role-play are effective methods of developing language that pupils’ need to 

communicate their needs. 

 

 

Causes of 

misbehaviour 

Life Changes 

Children thrive on routine. 

Breakdown/ changes to family 

structures, a house move or 

grief will all disrupt normality. 

Bullying or Abuse 

Too scared to tell, a child acts 

out in verbally or physically 

assertive ways. Alternatively, 

they become withdrawn and 

sullen or display fears through 

sneaky, manipulative, passive-

aggressive ways. 

Communication Gap 

If children and parents fail 

to communicate properly, 

they can never interact and 

share their feelings vocally. 

Mental Health 

Due to a combination of genetic & 

environmental issues, a child 

develops mental health issues that 

affect their ability to function 

appropriately. E.g. anxiety leads to 

disruptive behaviours. 

Neglect 

Seeking negative attention is 

still attention to those children 

who are neglected or starved 

of love or parental 

engagement. 

Disability 

A child may struggle to read, 

follow maths or understand 

directions without anyone 

realising the learning 

disability is causing the 

behavioural challenges. 

Low Self-Worth or Confidence 
Children who believe they are 

incapable of achieving or not good 

enough to belong. 

Sleep Problems 

Essential to regeneration, this 

impacts physical and mental 

performance, and mood. 

Lack of Playtime 

Limited access to brain breaks, 

stifles social, emotional & 

mental development. 

Challenge 

A lesson or task 

that is too difficult 

or too easy. 

Pace 

Learning moving too 

quickly or too slowly. 

Passive Learning 

Long periods of inactive 

listening or working. 

Diet 

Lack of a wholesome, 

healthy diet. 
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Restorative Conversations  
 

When rules are broken, the following questions enable the teacher to lead a restorative conversation and 

give the student a chance to take responsibility, reach a proportionate level of empathy and resolve the 

situation by undertaking actions that repair and reconcile.   

 

The Restorative Conversation 

“Restorative conversations teach better behaviour” (Paul Dix) 

1. What happened? 

2. What were you thinking at the time? 

3. What have you thought/felt since? 

4. How did this make people feel? 

5. Who has been affected? 

6. How have they been affected? 

7. What should we do to put things right? 

8. How can we do things differently in the future? 

 

Restorative approaches are not a one-size-fits-all method and realistically some students may refuse to 

participate. Therefore, it can be available as a continuum of options to address problem behaviour or school 

offenses. Just as instruction is differentiated, practitioners should differentiate discipline to meet the needs 

of all of our students. 

 

 

Emotion Coaching 
 

There will be occasional times when children are past the point when a restorative conversation can take 

place. Emotion Coaching is an effective strategy that must be used across the school to help children 

regulate their emotions themselves and return to a state where a conversation may take place. 

 

Emotion Coaching 

This approach helps children to regulate their emotions themselves. 

Step 1: Recognising and empathising 

"I understand how you feel- I would be ..... if I felt that......" 

Step 2: Validating and labelling 

"I wonder if you are feeling....." (often called name it to tame it!) 

Step 3 (if needed): Setting limits on behaviour 

"We can't always get what we want" 

Step 4: Problem Solving  

"We can sort this out together"  
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Rewards and Sanctions  

 

The simplest and often most misunderstood method of communicating the concept that actions have 

consequences, is through sanctions and rewards. Instead - consequences, both positive and negative, should 

be a conversation and the school culture’s reply to the actions of the individual. That reply can either be to 

permit, to prohibit and discourage, or to encourage and praise. Without consequences, this ongoing 

conversation between the students’ behaviour and the school’s culture is lost. 

 

 

Rewards 
 

Rewards need not be material and in many circumstances, proportionate, sincere recognition of the 

student’s achievements is the most valuable rewards available. Intrinsic rewards to good behaviour – better 

learning, the value of the subject in itself, the social belonging and peer relationships – should be prioritised 

in order to avoid ‘reward fatigue’ where students become desensitised to benefits. External indicators of 

intrinsic success can be powerful motivators, and reinforce existing norms, for example, celebration 

assemblies, used judiciously.  

 

At St. Mary’s, rewards presented include: 

 

PRAISE & Verbal Recognition  DOJO  Star of the Week  Kindness Shield 

 

 Achievement Award  Bronze, Silver, Gold Awards 
 

 

Sanctions 
 

When? 

As outlined above, behaviour is influenced by many complex factors, and it is important not to sanction 

where help is the appropriate response. So we must always consider if sanctions administered to the student 

are purely as sanctions, or form part of a supportive response. 

 

Who? 

The Restorative Behaviour Approach must be led by the staff member deciding to choose a consequence for 

misbehaviour as this strengthens the relationship with the student, aside from ensuring that the 

misbehaviour is resolved with an accurate and proportionate response to the situation.  

 

Countless research also indicates that parental involvement is crucial to encourage support from home, but 

also model this Restorative Approach to individual parents who may not have the correct strategies to help 

their children at home or resolve misbehaviour in a way to support the whole school community.  

  

What and How?  

There are 5 stages to consequences for misbehaviour - these are outlined in the following section and are 

applied to misbehaviour across the whole school. 
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Changes to Time Out 

This consists of a 15minute session during lunchtime where a Restorative conversation using the Restorative 

Questions takes place and a Community Reparation Task is chosen. 

 

At the classroom level, teachers can focus on building a sense of community and fostering relationships to 

develop a shared sense of responsibility for the well-being of each group member. A CRT enables an 

individual to pay back by doing something for the person/people that their behaviour impacted on.  

 

Community Tasks could include: (to be generated by staff and students during the implementation stage of this policy and 

evaluated as a whole school before recording formally) 

-  Tidy the reading area 

- Clean the tables in class 

- Sort and organise 

- Etc… 
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5 Stages of Consequences to Negative Behaviour 
 

Misbehaviour is defined as: 

 Breaking of Golden Rule 

 Disruption in lessons, in corridors between lessons, and at break and lunchtimes 

 Non-completion of classwork or homework 

 Poor attitude 

 Incorrect uniform 
 

Serious misbehaviour is defined as: 

 Repeated breaches of the school Golden rules 

 Any form of bullying  

 Sexual assault - any unwanted sexual behaviour that causes humiliation, pain, fear or intimidation 

 Vandalism 

 Theft 

 Fighting 

 Smoking 

 Racist, sexist, homophobic or discriminatory behaviour 

 Possession of any prohibited items.  
 
Bullying is defined as the repetitive, intentional harming of one person or group by another person or group, where the 
relationship involves an imbalance of power (please refer to the Anti-Bullying Policy). 

 

Stage Behaviours and Consequences Staff Involved 

 
1 
 

 

Misbehaviour in class or around the school OR low-level 
disruption to learning 

 

1. Praise – Gentle encouragement, a ‘nudge’ in the right direction, small act of 
kindness, a joke, other class/school specific rewards inc. Dojo, 

2. Redirection – catch them when they are good to positively reinforce 
behaviours or build rapport ‘Well done for not swinging on your chair’ even if 
it is the date they should be writing, 

3. Reminder - A reminder of the expectations delivered privately wherever 
possible. Repeat reminders if necessary. Deescalate and decelerate where 
reasonable and possible and take the initiative to keep things at this stage, 

4. Caution - A clear verbal caution delivered privately wherever possible, 
making the learner aware of their behaviour and clearly outlining the 
consequences if they continue. 

 

We should resist endless discussions around behaviour and spend our 
energy returning learners to their learning. 

 

30 second interventions  
a. 1,2.3 
b. Gentle approach, even a look, or stating their name 
c. Personal, non-threatening, side on, eye level or lower reminder 
d. Refer to previous good behaviour/learning as a model for the desired 

behaviour, building their self-confidence and self-worth 
e. State the behaviour observed and which rule/expectation/routine it 

contravenes 
f. Tell the learner what the consequences of their action is 
g. Walk away from the learner; allow them time to decide what to do next. 

If there are comments, as you walk away write them down and follow up 
later 

 
CT/TA/staff member 
at time of incident 
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2 

 

Persistent misbehaviour OR disruption to learning 
 

1. Time Out – Restorative questions are used to lead discussion and 
 a Community Reparation task is chosen and undertaken (15mins lunch) 

 
2. Letter to parents informing of reasons for Time Out (if sensitive, a 

phone call during school day is advised, before letter reaches home) 
(Template of Letter to Parents in appendix ***) 

 
CT/TA/staff member 
 
Parents 

 
3 

 

After 3 Time Outs 
 

Informal meeting with parents – Parents are invited to school for a meeting 
with relevant staff, SENCO and a member of SLT can be present, if necessary*.  
 
Meeting facilitates: 
- a discussion around behaviours, 
- identifies any underlying emotional reasons leading to behaviours, 
- and finally generates a few supportive strategies to be trialled, 
- or sets 1 or 2 targets for review. 

CT/TA/staff member 
 
Parents 
 
SENCO* 
SLT* 

 
4 

 

Continued misbehaviour  
OR immediately following serious misbehaviour** (see list above) 

 

Formal meeting with parents – Parents are invited to school for a meeting 
with relevant staff, SENCO and a member of SLT. 
 
Meeting facilitates: 
- a review of continued misbehaviours, 
- an IBP is drafted with student, parents and SENCO 
- all members sign IBP and set date to review targets (3-6weeks depending on student) 

 
**DHT/HT lead meeting if serious misbehaviour warrants an exclusion (see list) 
DHT/HT facilitates: 
- a discussion around incident of serious misbehaviour** 
- a possible internal or external exclusion. 

CT/TA/staff member 
 
Parents 
 
SENCO/SLT  
 
DHT** /HT if DHT 
not available 

 
5 

 

Reluctance to adhere to IBP OR following repeated exclusion 
 

Formal meeting with parents – Parents are invited to school for a meeting 
with relevant staff, and the HT. 
 
CLARIFY 

- a review of continued misbehaviours as outlined in IBP, 
- OR a review of prior exclusions, 

REFLECT AND RESTORE 
- a student’s self-reflection on their behaviours, 
- a discussion around the impact on self and peers, 

REPARATION AND NEXT STEPS 
- a choice of reconciliation tasks to be undertaken 
- a strategy to support change – SENCO, LM, etc. 
- a consequence for behaviour – lunch club, ban, SLT buddy  
(3-6weeks depending on student) 

CT/TA/staff member 
 
Parents 
 
HT/DHT if HT not 
available 

 



14 
 

Impact 
 

Why do we strive to create a positive behaviour culture? 
 

By creating a whole-school behaviour culture at St Mary’s:  
 
 

1. We keep everyone safe and happy 

2. We secure rapid and ongoing progress in all learning and success for all pupils 

3. We improve curriculum practices 

4. We involve everyone in promoting good behaviour  

5. We increase the sense of belonging 

6. We give children responsibility  

7. We strengthen home-school links  

8. We improve and embed the way people work together 

9. We deal effectively with personal problems which affect life in school  

10. We improve the school environment and daily school life 
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Appendices 
 
 

Appendix 1 – Restorative Conversation Questions 
 

The Restorative Conversation 
“Restorative conversations teach better behaviour” (Paul Dix) 

1. What happened? 
2. What were you thinking at the time? 
3. What have you thought/felt since? 

4. How did this make people feel? 
5. Who has been affected? 
6. How have they been affected? 
7. What should we do to put things right? 
8. How can we do things differently in the future? 

 
 

 

Appendix 2 – Emotion Coaching 

 

Emotion Coaching 

This approach helps children to regulate their emotions themselves. 

 

Step 1: Recognising and empathising 

"I understand how you feel- I would be ..... if I felt that......" 
Step 2: Validating and labelling 

"I wonder if you are feeling....." (often called name it to tame it!) 
Step 3 (if needed): Setting limits on behaviour 

"We can't always get what we want" 
Step 4: Problem Solving  

"We can sort this out together"  
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Appendix 3 – 5 Stages of Consequences to Negative Behaviour 
 

Stage Behaviours and Consequences 
Staff 

Involved 

 
1 
 

 

Misbehaviour in class or around the school OR low-level disruption to 
learning 

 

5. Praise – Gentle encouragement, a ‘nudge’ in the right direction, small act of kindness, a 
joke, other class/school specific rewards inc. Dojo, 

6. Redirection – catch them when they are good to positively reinforce behaviours or build 
rapport ‘Well done for not swinging on your chair’ even if it is the date they should be 
writing, 

7. Reminder - A reminder of the expectations delivered privately wherever possible. 
Repeat reminders if necessary. Deescalate and decelerate where reasonable and 
possible and take the initiative to keep things at this stage, 

8. Caution - A clear verbal caution delivered privately wherever possible, making the 
learner aware of their behaviour and clearly outlining the consequences if they continue. 

 

We should resist endless discussions around behaviour and spend our energy 
returning learners to their learning. 

 

30 second interventions  
h. 1,2.3 
i. Gentle approach, even a look, or stating their name 
j. Personal, non-threatening, side on, eye level or lower reminder 
k. Refer to previous good behaviour/learning as a model for the desired behaviour, 

building their self-confidence and self-worth 
l. State the behaviour observed and which rule/expectation/routine it contravenes 
m. Tell the learner what the consequences of their action is 
n. Walk away from the learner; allow them time to decide what to do next. If there are 

comments, as you walk away write them down and follow up later 

 
CT/TA/staff 
member at 
time of 
incident 

 
2 

 

Persistent misbehaviour OR disruption to learning 
 

3. Time Out – Restorative questions are used to lead discussion and 
 a Community Reparation task is chosen and undertaken (15mins lunch) 

 
4. Letter to parents informing of reasons for Time Out (if sensitive, a phone call 

during school day is advised, before letter reaches home) 
(Template of Letter to Parents in appendix ***) 

 
CT/TA/staff 
member 
 
Parents 

 
3 

 

After 3 Time Outs 
 

Informal meeting with parents – Parents are invited to school for a meeting with relevant 
staff, SENCO and a member of SLT can be present, if necessary*.  
 
Meeting facilitates: 
- a discussion around behaviours, 
- identifies any underlying emotional reasons leading to behaviours, 
- and finally generates a few supportive strategies to be trialled, 
- or sets 1 or 2 targets for review. 

CT/TA/staff 
member 
 
Parents 
 
SENCO* 
SLT* 
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4 

 

Continued misbehaviour  
OR immediately following serious misbehaviour** (see list above) 

 

Formal meeting with parents – Parents are invited to school for a meeting with relevant 
staff, SENCO and a member of SLT. 
 
Meeting facilitates: 
- a review of continued misbehaviours, 
- an IBP is drafted with student, parents and SENCO 
- all members sign IBP and set date to review targets (3-6weeks depending on student) 

 
**DHT/HT lead meeting if serious misbehaviour warrants an exclusion (see list) 
DHT/HT facilitates: 
- a discussion around incident of serious misbehaviour** 
- a possible internal or external exclusion. 

CT/TA/staff 
member 
 
Parents 
 
SENCO/SLT  
 
DHT** /HT 
if DHT not 
available 

 
5 

 

Reluctance to adhere to IBP OR following repeated exclusion 
 

Formal meeting with parents – Parents are invited to school for a meeting with relevant 
staff, and the HT. 
 
CLARIFY 

- a review of continued misbehaviours as outlined in IBP, 
- OR a review of prior exclusions, 

REFLECT AND RESTORE 
- a student’s self-reflection on their behaviours, 
- a discussion around the impact on self and peers, 

REPARATION AND NEXT STEPS 
- a choice of reconciliation tasks to be undertaken 
- a strategy to support change – SENCO, LM, etc. 
- a consequence for behaviour – lunch club, ban, SLT buddy  
(3-6weeks depending on student) 

CT/TA/staff 
member 
 
Parents 
 
HT/DHT if 
HT not 
available 
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Appendix 4 – Letter to Parents 
(Stage 2 - Time Out for behaviour letter) 

 

St. Mary’s CE (Aided) Primary School 
A Christ-centred school with a child centred curriculum 

 

Dear parent,  

 
Today, ________________________________, has not been behaving as well as they could in school and 

spent 15mins in Time Out during lunch, discussing the reasons and impacts of their behaviour and 

considering how to best move forward. 

 

Reason for Time Out: 

 

 

___________________________________________________________________________ 

It is important that your child understands the need to follow our school rules, and I would appreciate it if 

you could discuss their behaviour with them.  

 

At this stage I am confident that a reminder of how to behave appropriately will be sufficient and I thank you 

for your support in this.  

 

Yours sincerely,  

 

____________________________ (Staff member at time of incident) 

 

________________________ (Date) 

--------------------------------------------------------------------------------------------------------------------------------------------- 

Behaviour letter – return slip 

Please return this slip to school to confirm you have received this letter. Thank you.  

 
Name of child: __________________________________________________________________________ 

 

Parent name: ___________________________________________________________________________ 

 

Parent signature: ________________________________________________________________________ 

 

Date: ________________________ 
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(Stage 3 –request for Informal Meeting) 

 

St. Mary’s CE (Aided) Primary School 
A Christ-centred school with a child centred curriculum 

 

 

Dear parent,  

 

Following my previous correspondence regarding behaviour, I am sorry to inform you that your child, 

________________________________ is still struggling to adhere to our school rules and has now been in 

their 3rd Time Out Session. 

 

Reason for Time Out: 

 

 

___________________________________________________________________________ 

 

I would appreciate if you could pop in after school or arrange a convenient time for you to meet me after 

school so we can discuss a way forward. Please email, call or find me in the playground at the end of the day 

to schedule a convenient time for you. 

 

 

Yours sincerely,  

 

____________________________ (Staff member at time of incident) 

 

________________________ (Date) 
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(Stage 4 – request for Formal IBP Meeting) 

 

St. Mary’s CE (Aided) Primary School 
A Christ-centred school with a child centred curriculum 

 

Dear parent,  

 

I am sorry to report that, despite our last informal meeting, _____________________________________ 

has continued to display behaviour that does not follow our school rules. 

 

Following our school’s Behaviour Policy, we believe that your child would now benefit from a more 

structured approach so I would like to invite you to a formal meeting where we can sit down together, with 

your child and the school special educational needs co-ordinator (SENCO), to draft an Individual Behaviour 

Plan.  

 

This plan is constructed with your child, following a discussion which allows us to determine reasons for their 

behaviour as well as generate helpful strategies that can support day-to-day routines and tasks in school.  

 

I would be grateful if you could attend a meeting with myself and the SENCO, to discuss how we can best 

support your child in order to secure the best progress in their learning and ensure that they are happy and 

safe in school. 

 

Date: 

Time: 

Location: 

(Alternatively, please email class address or call the school office to arrange a more convenient time) 

 

Yours sincerely,  

 

____________________________  

 

________________________ (Date) 

 


